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Abstract

This comprehensive review examines the effectiveness of school counseling programs in
enhancing student mental health during the period from 2002 to 2017. Drawing on evidence
from randomized controlled trials, meta-analyses, and program evaluations, the paper
synthesizes findings on the impact of school-based mental health interventions, including
depression prevention programs, school-based humanistic counseling, and teacher-led task-
shifting interventions. The review highlights that school counseling programs have
demonstrated significant short-term effectiveness in reducing psychological distress, improving
emotional symptoms, and enhancing self-esteem among students, with particular benefits
observed for higher-risk subgroups. However, evidence regarding long-term effects remains
mixed, with many studies finding that benefits attenuate over time. The period witnessed
substantial growth in the evidence base for school counseling, the development of the ASCA
National Model as a framework for comprehensive programs, and increased utilization of
school-based mental health services. Strong points include the accessibility and destigmatizing
nature of school-based services, their potential for early intervention, and documented academic
benefits. Weak points include limited sustainability of effects, implementation challenges, and
differential effectiveness based on student risk levels. The paper concludes with
recommendations for strengthening school counseling programs through enhanced training,

integrated service delivery, and rigorous outcome evaluation.
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1. Introduction
The period from 2002 to 2017 witnessed a significant expansion in the role and evidence base of
school counseling programs in supporting student mental health. As rates of anxiety, depression,

and emotional distress among young people rose, schools emerged as a critical venue for mental
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health prevention and intervention services. The recognition that mental health and academic
success are inextricably linked prompted educators, policymakers, and researchers to examine
more closely the effectiveness of school-based mental health supports.

During these years, the professional identity of school counselors evolved substantially from a
primarily academic and career guidance focus to encompass comprehensive social-emotional
and mental health support. The American School Counselor Association (ASCA) National
Model provided a framework for data-driven, equitable, and outcome-focused counseling
programs. Concurrently, rigorous research, including randomized controlled trials, began to
establish an evidence base for specific school-based mental health interventions.

The importance of this research agenda was underscored by epidemiological data demonstrating
that more than half of mental health conditions arise during adolescence, with anxiety and
depression being the most common. Subclinical symptoms, prevalent among adolescents,
represent significant risk factors for escalation to clinical disorders and are associated with poor
academic outcomes and lifelong disadvantage. Given that schools serve as the primary setting
where young people can be reached universally, the potential for school counseling programs to
address these challenges at scale is substantial.

This review synthesizes evidence from studies published between 2002 and 2017 to evaluate the
effectiveness of school counseling programs in enhancing student mental health. It examines
multiple intervention models, considers both short-term and long-term outcomes, and identifies
factors associated with program success and challenges. The paper aims to provide a
comprehensive resource for educators, school counselors, administrators, and policymakers

seeking to strengthen school-based mental health supports.

2. Definitions

2.1 School Counseling Program

A school counseling program is a structured, student-focused system that supports academic
success, career readiness, and emotional well-being. Guided by frameworks such as the ASCA
National Model, these programs follow four key directives: defining clear expectations for
student competencies and counselor responsibilities; managing the program's structure,
resources, and data; delivering direct and indirect student support; and assessing program
effectiveness to guide improvements.

2.2 School Counselor

School counselors are trained professionals who provide direct and indirect services to support
students' academic, career, and social-emotional development. Their role encompasses
individual and group counseling, crisis intervention, consultation with teachers and families, and
coordination of mental health services.

2.3 Evidence-Based Intervention
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Evidence-based interventions are programs or practices that have been rigorously evaluated
through randomized controlled trials, quasi-experimental studies, or other methodologically
sound designs and have demonstrated positive effects on specified outcomes.

2.4 Mental Health

Mental health encompasses emotional, psychological, and social well-being. It affects how
individuals think, feel, and act, and influences how they handle stress, relate to others, and make
choices.

2.5 Task-Shifting

Task-shifting refers to training non-specialist providers—such as teachers or lay counselors—to
deliver mental health interventions, addressing workforce shortages and expanding access to

care.

3. Need for School Counseling Programs

3.1 Prevalence of Adolescent Mental Health Conditions

By 2016, an estimated 9.8 million Indian adolescents had mental health conditions, with other
studies suggesting prevalence as high as 23% among school-going adolescents. Globally, more
than half of mental health conditions emerge during adolescence, making early intervention
critical.

3.2 The Treatment Gap

Up to 90% of children with mental health conditions do not receive care, creating a significant
treatment gap. Schools represent a venue where children can be reached regardless of their
access to traditional mental health services.

3.3 Link Between Mental Health and Academic Success

Mental health and academic success are closely interconnected. Depression during adolescence
has been shown to significantly increase risk for negative outcomes including failing out of
school. Students with untreated anxiety, depression, or trauma experience barriers to
achievement affecting attendance, behavior, and classroom performance.

3.4 The Treatment Gap

The need for school-based services is further underscored by research indicating that school
counseling programs address many social and practical barriers to adolescent mental health care.
However, schools have a primary aim to educate students, and prevention programs require
reallocation of limited resources.

3.5 Long-Term Consequences of Untreated Mental Health

Depression during adolescence significantly increases risk for adult depression and other
negative outcomes including failing out of school. The serious and enduring consequences of
adolescent depression justify prevention efforts.

3.6 Addressing Educational Functioning
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To promote implementation of mental health programs in schools, researchers needed to
examine more than symptom-level changes and demonstrate impact on educational functioning
and other outcomes valued by schools. This linkage between mental health and educational

outcomes created a compelling rationale for school counseling programs.

4. Aims
1. To evaluate the effectiveness of school counseling programs in enhancing student

mental health from 2002 to 2017

2. To synthesize evidence from randomized controlled trials and program evaluations
3. To identify strong points and limitations of school-based mental health interventions
4. To examine trends in school counseling program development and evaluation
5. To provide recommendations for strengthening school counseling programs

5. Objectives

1. Review the evidence base for specific school-based mental health interventions

2. Examine outcomes including psychological distress, emotional symptoms, self-esteem,
and academic functioning

3. Investigate factors associated with program effectiveness (e.g., risk level, ethnicity,

intervention type)

4. Assess the sustainability of intervention effects over time
5. Identify implementation challenges and best practices
6. Explore trends in school counseling program development and evaluation
7. Provide recommendations for practitioners and policymakers
6. Hypothesis

Primary Hypothesis: School counseling programs are effective in enhancing student mental
health, including reducing psychological distress, depressive symptoms, and emotional
problems, while improving self-esteem and academic functioning.
Secondary Hypotheses:
1. School-based depression prevention programs produce greater reductions in depressive
symptoms and better school-related outcomes compared to usual care.
2. School-based humanistic counseling leads to short-term reductions in psychological
distress and emotional symptoms.
3. Students at higher risk (e.g., those with elevated symptoms, from low-income families)
demonstrate greater benefits from school counseling interventions.
4. Teacher-led, task-shifted mental health interventions produce improvements in child

mental health and academic achievement.
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Comprehensive school counseling programs are associated with more positive school

climate, reduced disciplinary issues, and improved attendance.

7. Literature Search

7.1 Search Strategy

A systematic literature search was conducted for the period 2002-2017 using the following

databases:

1.

> »won

5.

ERIC (Education Resources Information Center)
Google Scholar

PubMed/MEDLINE

PsycINFO

SAGE Journals

7.2 Search Terms

Primary search terms included:

1.

AN S o

"School counseling" AND "student mental health"

"School-based depression prevention" AND "adolescents"
"School counseling effectiveness" AND "mental health outcomes"
"School-based humanistic counseling" AND "young people"
"School counselor" AND "mental health intervention"

"Randomized controlled trial” AND "school counseling"

7.3 Key Sources Identified

1.

Young, J.F., et al. (2016). Depression Prevention Initiative (DPI) - RCT comparing IPT-
AST to group counseling

McCarty, C.A., et al. (2013). Positive Thoughts and Action Program

Pearce, P., et al. (2017). School-Based Humanistic Counseling RCT

Conduct Problems Prevention Research Group (1999, 2002, 2004). Fast Track
prevention trial

Hoagwood, K., et al. (2007). Meta-analysis of school interventions

8. Research Methodology

8.1 Research Design

This study employed a comprehensive literature review methodology, synthesizing theoretical

and empirical research on school counseling programs and their effectiveness in enhancing

student mental health from 2002 to 2017.
8.2 Data Collection Methods

1.
2.

Systematic review of peer-reviewed journal articles

Analysis of randomized controlled trials and meta-analyses
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3. Review of program evaluation research

4. Examination of professional standards and frameworks (ASCA National Model)

5. Analysis of epidemiological data on adolescent mental health
8.3 Data Analysis

1. Thematic analysis of findings across studies

2. Comparative analysis of different intervention models

3. Synthesis of effectiveness evidence

4. Analysis of implementation challenges and moderators
8.4 Quality Assessment
Studies were evaluated based on:

1. Methodological rigor (RCT, quasi-experimental designs)
Sample size and representativeness

Validity and reliability of measures

> »e

Longitudinal follow-up

9. Strong Points of School Counseling Programs

9.1 Evidence of Short-Term Effectiveness

Rigorous research during this period demonstrated the short-term effectiveness of school
counseling programs. A pilot randomized controlled trial of school-based humanistic counseling
(SBHC) with 64 young people aged 11-18 found that participants in the SBHC condition
showed greater reductions in psychological distress and emotional symptoms and greater
improvements in self-esteem compared to usual care. Participants in the SBHC condition
demonstrated reductions in psychological distress and emotional symptoms, and greater
improvements in self-esteem over time.

9.2 Depression Prevention Program Effectiveness

Research on school-based depression prevention programs showed promising results.
Interpersonal Psychotherapy — Adolescent Skills Training (IPT-AST) consistently demonstrated
positive effects on depressive symptoms. In two targeted prevention studies, IPT-AST youth
had significantly fewer depressive symptoms and were less likely to receive a depression
diagnosis through six months post-intervention compared to youth in usual school counseling.
9.3 Positive Effects on High-Risk Subgroups

Moderation analyses revealed particularly favorable effects for higher-risk subgroups. In the
Depression Prevention Initiative, IPT-AST showed more favorable effects among certain
higher-risk subgroups, such as those from low-income families. Participants who experienced
meaningful improvement in depressive symptoms had significantly more positive outcomes on
overall grades than those who did not experience meaningful improvement.

9.4 Teacher-Led Task-Shifting Interventions
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Teacher-led, task-shifted mental health interventions demonstrated significant potential. The
Tealeaf (Teachers Leading the Frontlines) intervention, where teachers were trained to deliver
"education as mental health therapy" as an extension of classroom management, showed
promising results. Tealeaf teachers observed lower mental health symptom severity (Cohen's
d=0.70) and students performed better in math (d=0.63) and reading (d=0.83) compared to an
enhanced usual care condition.

9.5 Accessibility and Destigmatization

School-based services address many social and practical barriers to adolescent mental health
care, including transportation, cost, and stigma. Early support and intervention by school
counselors can help mitigate serious mental health issues such as depression and suicidal
ideation.

9.6 Academic Benefits

Research demonstrated the academic benefits of school counseling programs. Students who
experienced meaningful improvement in depressive symptoms had significantly more positive
outcomes on overall grades. Some universal programs had positive effects on academic
outcomes. The link between mental health and academic success provides a compelling
rationale for school counseling programs.

9.7 National Standards and Professional Frameworks

The development of the ASCA National Model provided a framework for comprehensive, data-
driven school counseling programs. The model's four components—define, manage, deliver,
and assess—help ensure consistent, equitable support for all students.

9.8 Comprehensive Service Delivery

School counseling programs provide both direct and indirect services. Direct services include
individual and group counseling, providing safe spaces for students to navigate personal
challenges and build coping skills. Indirect services extend the student's support network by
involving families, teachers, and community stakeholders.

9.9 Reach and Scalability

School-based mental health interventions have the potential to reach large numbers of
adolescents with varying symptomology who would typically have limited access to treatment
or support. Whole school programs are often financially viable, have low dropout rates, and can
target multiple risk and protective factors simultaneously.

9.10 Trauma-Informed Approaches

School counselors can play an important role in expanding access to evidence-based
interventions for trauma. Research demonstrated that school counselors, in partnership with the
broader school community, can readily identify students who could benefit from trauma
treatment and facilitate access to appropriate interventions.

9.11 Prevention and Early Intervention

Volume 08, Issue 02, February 2018 ISSN 2457 — 0362 Page 161



International Journal For Advanced Research
In Science & Technology

\i.\,-,
IJARST ISSN: 2457-0362

School counseling programs provide early intervention and prevention services before mental
health conditions escalate to clinical levels. This proactive approach is consistent with
prevention science demonstrating that early intervention can reduce the prevalence of youth
mental health conditions.

9.12 Stakeholder Support

Research indicated strong stakeholder support for school mental health programs. In India, for
example, stakeholder appetite for school mental health programs is strong, and national policies

identified schools as key locations for improving adolescent health.

10. Weak Points of School Counseling Programs

10.1 Limited Sustainability of Effects

A significant limitation identified in research during this period was the limited sustainability of
effects. In the school-based humanistic counseling RCT, although short-term reductions in
psychological and emotional distress were observed, there was no evidence of longer-term
effects beyond the end of therapy. Participants in the SBHC condition showed greater
improvements over time compared to usual care, but at follow-up, only emotional symptoms
showed significant differences across groups.

10.2 Mixed or Null Main Effects

Some studies found no significant main effects of intervention condition. In the Depression
Prevention Initiative comparing IPT-AST to group counseling, analyses examining intervention
effects on grades, attendance rates, and disciplinary outcomes over approximately one year post-
intervention found no significant main effects.

10.3 Limited Research on School-Related Outcomes

Minimal research existed on the school-related outcomes of depression prevention programs.
Among studies on depression prevention, only two had examined school-related outcomes at the
time, and findings were mixed.

10.4 Discontinuation of Effects

Effects from multi-component interventions sometimes dissipated over time. Fast Track, a
multicomponent intervention for students at risk of antisocial behavior, demonstrated positive
academic outcomes at the end of the first intervention year, but school-related effects dissipated
by fourth grade.

10.5 Resource Constraints

Implementing comprehensive school counseling programs required significant resources. In
disadvantaged and high-needs school districts, obtaining personnel and resources for
individualized student services proved challenging. Schools face pressure to produce academic
outcomes, and prevention programs require reallocation of limited resources.

10.6 Screening and Access Disparities
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Research identified disparities in access to school-based mental health services. Among
secondary schools, far fewer boys were screened for trauma treatment eligibility, and there was
a trend towards greater propensity to screen White students than nonwhite students.

10.7 Training and Implementation Requirements

School-based mental health interventions require significant training and ongoing support for
fidelity. Teachers and counselors need appropriate professional development to implement
evidence-based interventions effectively.

10.8 Generalizability Concerns

Many studies had limitations regarding generalizability. The school-based humanistic
counseling study had a largely White sample and unequal cell sizes for comparisons. Further
research is needed to clarify the effects of depression prevention programs on school-related
outcomes.

10.9 Complexity of Integration

While comprehensive school counseling programs offer benefits, integration of mental health
support into the educational mission required careful coordination. Schools face competing
priorities, and mental health services can be perceived as peripheral to the core academic
mission.

10.10 Variability in Program Quality

School counseling program quality varied significantly across schools and districts. Without

consistent standards and evaluation, effectiveness could not be assured.

11. Current Trends (2002-2017)

11.1 Growth of Evidence-Based Interventions

During this period, there was substantial growth in the evidence base for school-based mental
health interventions. Research on adolescent depression prevention programs continued to be
promising, with several studies finding significant effects on depressive symptoms. The number
of rigorous evaluations, including randomized controlled trials, increased substantially.

11.2 Development of the ASCA National Model

The American School Counselor Association (ASCA) National Model provided a framework
for comprehensive, data-driven school counseling programs. The model emphasized defining
student competencies, managing program resources, delivering direct and indirect services, and
assessing outcomes.

11.3 Expanded Role of School Counselors

During this period, the role of school counselors expanded beyond academic and career
guidance to encompass social-emotional and mental health support. Counselors were
increasingly expected to provide individual and group counseling, crisis intervention, and

mental health referrals.
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11.4 Focus on School-Related Outcomes

Researchers increasingly examined school-related outcomes of mental health interventions,
including grades, attendance, and disciplinary incidents. This focus was intended to help schools
make informed decisions about whether to implement prevention programs by demonstrating
impact on educational functioning.

11.5 Prevention and Early Intervention Emphasis

Prevention science gained prominence during this period, with increased attention to primary
and secondary prevention of mental health conditions. The recognition that subclinical
symptoms are risk factors for escalation to clinical disorders supported investment in prevention
approaches.

11.6 Task-Shifting Models

Task-shifting models, where non-specialist providers such as teachers deliver mental health
interventions, gained attention as a strategy to address workforce shortages and expand access to
care. The Tealeaf intervention, where teachers delivered "education as mental health therapy,"
exemplified this trend.

11.7 Integration with School Climate Approaches

There was growing recognition of the importance of school climate for student mental health.
Whole school approaches that target not only individual students but also relational,
environmental, and organizational factors emerged as promising frameworks.

11.8 Increased Stakeholder Engagement

Research during this period emphasized the importance of stakeholder engagement in school
mental health program development. Engagement of adolescents, parents, teachers, and mental
health professionals in program design and adaptation was seen as essential for cultural
appropriateness and sustainability.

11.9 Emphasis on Equity

Concerns about equity in access to mental health services and discipline disparities drew
attention to the need for school-based services that reach all students. Research began to

examine disparities in who receives school-based mental health services.

12. History of School Counseling Programs (2002-2017)

12.1 Early 2000s: Professional Foundations

The early 2000s saw the publication of key professional resources, including Thompson's
"School Counseling: Best Practices for Working in the Schools" (2002), which examined the
expanded roles of school counselors in response to school violence and the tough decisions
students faced. National standards for school counseling were established, emphasizing
comprehensive developmental programs.

12.2 2002-2006: Research Beginnings
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During this period, initial research on school-based mental health interventions began to
emerge. Studies examined the effects of school counseling on psychological outcomes during
adolescence, establishing connections between school factors and mental health.

12.3 2007-2010: Meta-Analyses and Program Evaluations

Hoagwood et al. (2007) conducted a meta-analysis of empirically-based school interventions,
finding that some universal programs had positive effects on academic outcomes. The Fast
Track prevention trial demonstrated positive academic outcomes in early years, though effects
dissipated over time. The Positive Thoughts and Action Program (McCarty et al., 2013)
included measures of subjective school problems but did not find significant intervention
effects.

12.4 2010-2014: Targeted Interventions

Research on targeted depression prevention programs expanded. Young, Mufson, and Gallop
(2010) found that IPT-AST youth had significantly fewer depressive symptoms and were less
likely to receive a depression diagnosis through six months post-intervention. The bidirectional
relationship between depressive symptoms and academic performance was documented.

12.5 2015-2017: Rigorous RCTs

The Depression Prevention Initiative (DPI), a randomized controlled trial comparing IPT-AST
to group counseling, was conducted with 186 students at 10 middle and high schools. A pilot
RCT of school-based humanistic counseling demonstrated short-term effectiveness with 64
young people aged 11-18.

12.6 Growth of Evidence Base

By 2017, the evidence base for school counseling programs had grown substantially, with
systematic reviews and meta-analyses documenting effective interventions. National surveys

began tracking utilization of school-based mental health services.

13. Discussion

13.1 Effectiveness: Short-Term Gains, Limited Long-Term Impact

The evidence reviewed in this paper suggests that school counseling programs can be effective
in enhancing student mental health in the short term but that sustaining these effects over time
remains a significant challenge. The school-based humanistic counseling RCT found that
participants showed greater reductions in psychological distress and emotional symptoms and
greater improvements in self-esteem compared to usual care. However, at follow-up, only
emotional symptoms showed significant differences across groups, and there was no evidence
of longer-term effects beyond the end of therapy.

Similarly, the Depression Prevention Initiative found that participants who experienced
meaningful improvement in depressive symptoms had significantly more positive outcomes on

overall grades. However, there were no significant main effects of intervention condition on
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grades, attendance, or disciplinary outcomes.

13.2 The Importance of Addressing School-Related Outcomes

Research consistently highlighted the importance of demonstrating school-related outcomes to
promote implementation. Educators face tremendous pressure to produce academic outcomes,
and if there is not sufficient evidence that prevention programs dovetail with that mission,
educators may have limited incentive to support them. To promote implementation of these
programs in schools, researchers need to examine more than symptom-level changes and
demonstrate impact on educational functioning.

13.3 Differential Effectiveness Based on Risk

Moderation analyses consistently indicated that students at higher risk benefited more from
school counseling interventions. In the Depression Prevention Initiative, IPT-AST showed more
favorable effects among certain higher-risk subgroups, such as those from low-income families.
Students who experienced meaningful improvement in depressive symptoms had significantly
more positive outcomes on overall grades.

13.4 The Potential of Teacher-Led Interventions

Teacher-led, task-shifted interventions showed considerable promise, particularly in resource-
constrained settings. The Tealeaf intervention demonstrated that teachers, with appropriate
training and supervision, could improve child mental health and academic outcomes. Teachers
who received comprehensive training displayed a greater depth in mental health understanding
compared to those receiving truncated training.

13.5 Balancing Direct and Indirect Services

Comprehensive school counseling programs provided both direct and indirect services. Direct
services such as individual and group counseling provided safe spaces for students to navigate
personal challenges. Indirect services extended the student's support network by involving
families, teachers, and community stakeholders.

13.6 The Challenge of Sustainability

Limited sustainability of effects was a significant weakness identified in the research. Effects
from multicomponent interventions dissipated over time, and even programs demonstrating
short-term effectiveness showed attenuated benefits at follow-up. This raises questions about the
need for ongoing support and reinforcement.

13.7 Equity Considerations

While school-based services address barriers to mental health care, disparities in access
persisted. Research found that school counselors could readily identify students who could
benefit from treatment, but screening patterns indicated potential disparities based on gender
and race. These findings underscore the need for attention to equitable access.

13.8 Future Research Directions

The research reviewed in this paper identified several directions for future research. Further
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research is needed to clarify the effects of depression prevention programs on school-related
outcomes. Longitudinal studies examining sustained effects and implementation strategies for

scaling effective programs remain priorities.

14. Results
14.1 Summary of Research Findings

1. Short-Term Effectiveness: School-based humanistic counseling led to greater
reductions in psychological distress and emotional symptoms and greater improvements
in self-esteem compared to usual care. However, no evidence of longer-term effects was
found beyond the end of therapy.

2. Depression Prevention: IPT-AST demonstrated consistent positive effects on
depressive symptoms. Students in IPT-AST had fewer depressive symptoms and were
less likely to receive a depression diagnosis through six months post-intervention
compared to usual care.

3. School-Related Outcomes: No significant main effects of intervention condition on
grades, attendance, or disciplinary outcomes were found in the Depression Prevention
Initiative. However, participants who experienced meaningful improvement in
depressive symptoms had significantly more positive outcomes on overall grades.

4. High-Risk Subgroups: More favorable effects were observed among higher-risk
subgroups, such as those from low-income families.

5. Teacher-Led Interventions: Tealeaf teachers observed lower mental health symptom
severity (d=0.70) and students performed better in math (d=0.63) and reading (d=0.83).

6. Academic Benefits: Some universal programs had positive effects on academic
outcomes. Early intervention programs demonstrated initial academic benefits that
dissipated over time.

7. Comprehensive Programs: Comprehensive school counseling programs, when
implemented with fidelity, were associated with positive outcomes including improved
well-being, reduced disciplinary concerns, and better attendance.

14.2 Key Themes Across Studies

Short-Term Effectiveness: School counseling programs demonstrated consistent short-term
effectiveness but limited long-term sustainability.

Differential Effects: Higher-risk students showed greater benefits from school counseling
interventions.

School Outcomes Link: The link between mental health and academic success supported the
rationale for school-based mental health services.

Implementation Quality: Training, supervision, and fidelity of implementation were critical

factors in program success.
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Equity Concerns: While school-based services addressed access barriers, disparities in who

received services persisted.

15. Conclusion

The period from 2002 to 2017 witnessed significant growth in the evidence base for school
counseling programs and their role in enhancing student mental health. Rigorous research,
including randomized controlled trials, demonstrated that school-based mental health
interventions can be effective in the short term, reducing psychological distress, depressive
symptoms, and emotional problems while improving self-esteem and academic outcomes for at-
risk students.

The evidence reviewed in this paper indicates that school counseling programs offer several
important advantages. They address barriers to mental health care including cost, transportation,
and stigma, making services more accessible to students who might otherwise go without
support. They provide early intervention and prevention services that can mitigate the escalation
of mental health conditions. They are associated with academic benefits, supporting the
educational mission of schools.

However, significant challenges remain. The limited sustainability of intervention effects
suggests that ongoing support and reinforcement may be needed. The mixed or null main effects
in some studies highlight the need for continued refinement of intervention approaches.
Disparities in access to school-based services raise equity concerns that require attention.

The development of comprehensive frameworks such as the ASCA National Model, along with
rigorous outcome evaluation, provides a foundation for strengthening school counseling
programs. Task-shifting models offer promise for expanding access to care in resource-
constrained settings.

Ultimately, the evidence supports investment in school counseling programs as a key strategy
for addressing the mental health needs of young people. However, effective implementation

requires ongoing commitment to training, supervision, evaluation, and attention to equity.

16. Suggestions and Recommendations
16.1 For School Counselors
1. Use Evidence-Based Interventions: Implement programs with demonstrated
effectiveness, such as IPT-AST for depression prevention or CBT-based group
interventions for emotional regulation.
2. Collect Outcome Data: Regularly assess program effectiveness using validated
measures and track student outcomes to guide program improvement.
3. Address Equity: Pay attention to disparities in access to services and ensure that all

students have equitable opportunities for support.
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4. Integrate with School Mission: Demonstrate how counseling programs support
academic outcomes to build support from administrators and teachers.
5. Provide Both Direct and Indirect Services: Balance individual and group counseling
with consultation with teachers and families.
16.2 For School Administrators
1. Invest in Comprehensive Programs: Support comprehensive school counseling
programs that address academic, career, and social-emotional needs.
2. Provide Professional Development: Ensure ongoing training for school counselors in
evidence-based interventions.
3. Allocate Resources: Dedicate adequate resources for mental health services,
recognizing their importance for academic success.
4. Support Data Collection: Enable systematic collection of outcome data to evaluate
program effectiveness.
5. Address Discipline Disparities: Use school counseling programs to address
disproportionality in discipline and create more equitable school climates.
16.3 For Teacher Educators
1. Integrate Mental Health into Teacher Preparation: Prepare teachers to recognize
and respond to student mental health needs.
2. Emphasize Task-Shifting Models: Train teachers in approaches that integrate mental
health support with classroom management.
3. Address Collaboration: Prepare teachers to collaborate effectively with school
counselors and families.
16.4 For Policymakers
1. Fund School Mental Health Services: Provide funding for school counseling
programs and evidence-based interventions.
2. Support Professional Development: Allocate resources for ongoing training and
supervision of school counselors.
3. Require QOutcome Evaluation: Ensure that school counseling programs include
systematic evaluation of outcomes.
4. Promote Equity: Address disparities in access to school-based mental health services.
5. Support Research: Fund research on the effectiveness and implementation of school

counseling programs.

17. Future Scope
17.1 Research Directions
1. Longitudinal Studies: Research is needed on long-term effects of school counseling

interventions on mental health, academic, and life outcomes.
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2. Sustainability Research: Investigation of how to sustain program effects over time,
including booster sessions and ongoing support.

3. Implementation Science: Research on effective strategies for implementing evidence-
based interventions at scale.

4. Comparative Effectiveness: Studies comparing different intervention models to
identify most effective approaches for different populations.

5. Task-Shifting Models: Further research on teacher-led and lay counselor-led
interventions in diverse contexts.

6. Equity Research: Investigation of disparities in access to school-based services and
strategies to address them.

17.2 Practice Directions

1. Integrated Service Delivery: Strengthening integration of mental health services
within the educational mission.

2. Whole School Approaches: Expansion of whole school approaches that target multiple
risk and protective factors.

3. Trauma-Informed Practice: Enhanced attention to trauma-informed approaches in
school counseling.

4. Technology Integration: Use of technology to support mental health screening,
intervention, and evaluation.

5. Family-School Partnerships: Strengthening collaboration with families in supporting
student mental health.

17.3 Policy Directions

1. Mental Health in Education Policy: Integrating mental health explicitly into education
policy and school accountability frameworks.

2. Workforce Development: Investment in training and retention of school mental health
professionals.

3. Funding Priorities: Allocation of funding for prevention and early intervention
programs.

4. Equity Standards: Establishment of standards for equitable access to school mental

health services.
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